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Summer Wor kshops f or Students

Need for soft-skills is increasing these days
learning has not remained limited to academics
but it is much more than academics.

Every year a large number of students take
advantage of the summer workshops at
Ahmedabad Management Association. This, year
keeping in mind the needs of students, AMA has
already announced summer workshops.

Students who have finished their exams can join
the summer workshops. Complete schedule for
all the workshops is available at AMA- Reception.

Lesson Plan F or ma t

Teacher_______________________________________ Subject_________________________
Grade _______________________________________ Date___________________________

I. Content : This is a statement that relates to the subject-matter content. The content may be a
concept or a skill. Phrase this as follows: I want my students to: (be able to [name the skill]) OR
(I want my students to understand [a description of the concept]. Often times, this content is
predetermined or strongly suggested by the specific curriculum  you are implementing through
your teaching.

II. Prerequisites:  Indicate what the student must already know or be able to do in order to be successful
with this lesson. (You would want to list one or two specific behaviors necessary to begin this lesson).
Some research indicates that up to 70% of what a student learns is dependent on his or her
possessing the appropriate prerequisites.

III. Instructional Objective : Indicate what is to be learned - this must be a complete objective.  Write
this objective in terms of what an individual student will do, not what a group will do. Limit your
objective to one behavioral verb. The verb you choose must come from the list of defined behavioral
verbs  on my web site. Make sure your objective relates to the content statement above.

IV. Instructional Procedures:  Description of what you will do in teaching the lesson, and, as
appropriate, includes a description of how you will introduce the lesson to the students, what actual
instructional techniques you will use, and how you will bring closure to the lesson. Include what
specific things students will actually do during the lesson. In most cases, you will provide some sort
of summary for the students.

V. Materials and Equipment : List all materials and equipment to be used by both the teacher and
learner and how  they will be used.
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Weaving stories into lessons According to storyteller Jeeva Raghunath, integrating
stories and lessons is a different genre not all specialise
in. “One of the biggest challenges in schools is
constraint of time and not everybody would want to be
adventurous. Storytelling, especially in teaching history
and geography, is a beautiful way to register and
understand lessons,” says Ms. Raghunath.
Kathalaya, a storytelling academy, claims its expertise
lies in training teachers. “There is resistance from
teachers initially, but once you convince them they get
creative,” says Deeptha Vivekanand, Centre head,
Kathalaya. Today, storytelling in the classroom is
predominantly used for primary classes in languages,
social sciences and mathematics. The bar has to rise,
but then if the foundation is strong and one has
captivated the child’s interest, higher classes are going
to be easy, she adds.

Storytelling is a good way to improve communication
skills and touch subjects, say experts.
Shikari Shambu, Rhino and other characters from V.
Adithya’s collection of books get new twists and turns
when he narrates stories to his parents. The Standard III
student of Kola Perumal Chetty Vaishnav Senior
Secondary School creates characters to make his
imagination go wild.
“I see his concentration, imagination and comprehension
skills have really improved. The story origami workshop
especially makes him invent a narrative for every fold,”
says Geetha, his mother, who attended one such
workshop out of curiosity.
Storytelling workshops have found a new place for
parents and children who want to see better academic
performance. Teachers too are taking up a lesson or two
from these sessions to make the classrooms livelier.
Storytellers also are exploring. Besides improving public
speaking skills and sparking the child’s imagination,
many are applying them to teach subjects like
mathematics and languages.
Storyteller Latha Subramaniam combines origami (the
art of paper folding) and story to make a session both
activity-oriented as well as engaging. Through the
process, children also learn about different angles in
geometry, symmetry in folds, logical and analytical
skills, she says.
“Storytelling cannot hold concentration for a long time, so
I couple it with activity and interactivity,” she adds.
Besides children, teachers and special educators attend
Ms. Subramaniam’s workshops. “I also had enquiries
from a few schools who wanted me to hold story-origami
sessions from the coming academic year,” she says.
In the West, storytelling is an important method
integrated with most subjects to make teaching more
engaging and effective.
However, teachers and storytellers say it is yet to pick up
in India. A majority of schools still look at storytelling
sessions only to improve communication skills. “Many
schools are into technology-based teaching. Storytelling
is an old but a rich and powerful medium where the
involvement is high,” says V. Deivanai, Principal,
Chettinad Hari Shree Vidyalayam.

Morning Programme
May 10 to 13 B-3: Good Manners & Etiquettes
May 17 to 20 B-1: Good Manners & Etiquettes
May 3 to 12 B-2: Improve Your Handwriting  (English)
May 11 to 15 B-3: The Introduction to Vedic Maths
May 18 to 22 B-4: The Introduction to Vedic Maths
May 3 to 8 B-2: Effective Speaking
May 17 to 22 B-3: Effective Speaking
May 3 to 8 B-4: Personality Development for the Youth
May 10 to May 22 A fine touch to English Language Fluency
May 10 to 13 Good Manners & Etiquettes
May 17 to 20 Good Manners & Etiquettes
May 3 to 8 B-2: Multiply your Reading Speed
May 17 to 22 B-3: Multiply your Reading Speed
Computer Programme
May 3 to 14 10 Days Computer Workshop for Students
May 17 to 28 10 Days Computer Workshop for Students
General Programme
May 24 Behavioural (Non-Verbal) Skills

- The World of Body Language Science
May 25 Never Say “No” Attitude - It’s all about Self belief
May 15 Mind Power for Students
May 8 B-2: Making a Career Choice

(Aptitude Test and Group Counselling)
May 19 B-3: Making a Career Choice

(Aptitude Test and Group Counselling)
May 1 The Art of Making Friends
May 2 Effective Study Habits
May 5 Being Smart in the Global World
May 6 to 7 The Art of Mind Mapping
May 7 Make Your Parents Proud
May 9 Using Internet  Effectively for Studies
May 11 Getting Success in Your  Selected Career
May 12 Mind Power Techniques for Students
May 15 Seven Ways to Success
May 15 Winning Habits for the Teenager
May 17 & 18 Developing a Winning Personality
May 17 to 29 English Communication Skills
May 18 Winning at Interviews

(Guidance to get success in the Interviews.)
May 20 Nurturing All Round Growth
May 21 Simple Ways to Manage your Attitude,

Time and Goals
May 22 Born to Win
May 27 & 28 Self Excellence – A Way of Life

Developing A Hobby
May 2 Developing Passion for Sports
Competition The Best Essay Competition
May 1 Last date for application
May 8 Result and Prize Distribution (6.30 p.m.)
May 9 to 12 Developing Your Memory and Concentration
May 9 to 12 Fast Reading and Smart Learning
May 5 & 6 Get-Set-Go
May 27 Learning Lessons from Great Personalities
May 9 Learning Magic to Learn

For further details of Programmes Log on to
Website: www.amaindia.org

Summer Workshops for students 2010
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know or be able to do to succeed and accomplish
the lesson objective. It is not easy to determine
what is required, but it is necessary. Some
research indicates that as much as 70% of learning
is dependent on students having the appropriate
prerequisites.

4. The materials  specified in the lesson are
extraneous to the actual described learning
activities. This means keeping the list of materials
in line with what you actually plan to do. Over killing
with materials is not a virtue!

5. The instruction  in which the teacher will engage is
not efficient for the level of intended student
learning. Efficiency is a measure that means
getting more done with the same amount of effort or
the same amount with less effort. With so much to
be learned, it should be obvious that instructional
efficiency is paramount.

6. The student activities  described in the lesson
plan do not contribute in a direct and effective way
to the lesson objective. Don’t have your students
engaged in activities just to keep them busy.
Whatever you have your students do should
contribute in a direct way to their accomplishing the
lesson objective.

A lesson plan that contains one or more of these
mistakes needs rethinking and revision. Below is a
rationale and guide to help you develop effective
lesson plans and avoid the six common mistakes.

FIRST, YOU MUST KNOW HOW TO PLAN

The purpose of a lesson plan is really quite simple; it
is to communicate.  But, you might ask,
communicate to whom? The answer to this question,
on a practical basis, is YOU! The lesson plans you
develop are to guide you in organizing your material
and yourself for the purpose of helping your students
achieve intended learning outcomes. Whether a lesson
plan fits a particular format is not as relevant as
whether or not it actually describes what you want,
and what you have determined is the best means to an
end. If you write a lesson plan that can be interpreted
or implemented in many different ways, it is probably
not a very good plan. This leads one to conclude that a
key principle in creating a lesson plan is specificity .
What process one uses to get to a destination
depends on available resources and time.

Six Common Mistak es
in Writing Lesson Plans
(and what to do about them)

– Dr. Bob Kizlik

There are many maxims
in education, great words
of wisdom and sincere
advice from countless
sources. But, without
question, it is true that
the very best teachers,
the most effective
teachers, are good
planners and thinkers.
The success of

professional teachers doesn’t “just happen.” The road
to success for teachers requires commitment and
practice, especially of those skills involved in planning
lessons and learning activities, and in managing
classroom behavior. Planning lessons is a fundamental
skill all teachers must develop and hone, although
implementation of this skill in actual teaching can, and
usually does, take some time. Being able to develop
an effective lesson plan format is a core skill for all
who teach. So let’s begin at the beginning.

In teaching students how to develop lesson plans, the
following are mistakes I have observed that students
make most often:

1. The objective  of the lesson does not specify what
the student will actually do that can be observed.
Remember, an objective is a description of what a
student does that forms the basis for making an
inference about learning. Poorly written objectives
lead to faulty inferences.

2. The lesson assessment  is disconnected from the
behavior indicated in the objective. An assessment
in a lesson plan is simply a description of how the
teacher will determine whether the objective has
been accomplished. It must be based on the same
behavior that is incorporated in the objective.
Anything else is flawed.

3. The prerequisites  are not specified or are
inconsistent with what is actually required to
succeed with the lesson. Prerequisites mean just
that — a statement of what a student needs to

What is the meaning and origin of ‘wither on the vine’?

What will happen to ripe grapes if they are not plucked and are left hanging on the vine? They will go waste
because if they are not picked at the right time, they will gradually dry up. In other words, they will shrivel
or simply ‘wither on the vine’. In everyday contexts, the expression is used to mean to waste something
because of neglect. It is also possible to say, ‘die on the vine’.

If a project withers on the vine, it ‘fails to come to fruition’.

*The project withered on the vine because the two parties couldn’t agree on anything.
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The Lesson Plan
The purpose of a
lesson plan is to
communicate, then, in
order to accomplish
that purpose, the plan
must contain a set of
elements that are
descriptive of the
process.

1. Preliminary Information:  The development of a
lesson plan begins somewhere, and a good place to
start is with a list or description of general information
about the plan. This information sets the boundaries
or limits of the plan. Here is a good list of these
information items: (a) the grade level of the students
for whom the plan is intended; (b) the specific subject
matter (mathematics, reading, language arts,
science, social studies, etc.); (c) if appropriate, the
name of the unit of which the lesson is a part; and
(d) the name of the teacher.

2. The Parts:  Each part of a lesson plan should fulfill
some purpose in communicating the specific
content, the objective, the learning prerequisites,
what will happen, the sequence of student and
teacher activities, the materials required, and the
actual assessment procedures. Taken together,
these parts constitute an end (the objective), the
means (what will happen and the student and teacher
activities), and an input (information about students
and necessary resources). At the conclusion of a
lesson, the assessment tells the teacher how well
students actually attained the objective.
In a diagram, the process looks something like this:
Input ======>process=====>output
Let’s look at each part separately.

Input:  This part refers to the physical materials,
other resources and information that will be
required by the process. What are these inputs?
First of all, if you have thought about what the
lesson is supposed to accomplish, the inputs are
much easier to describe. In general categories,
inputs consist of:

1. Information  about the students for whom the lesson
is intended. This information includes, but is not
limited to the age and grade level of the students,
and what they already know about what you want
them to learn.

2. Information  about the amount of time you estimate
it will take to implement the lesson.

3. Descriptions  of the materials that will be required
by the lesson, and at some point, the actual
possession of the materials.

4. Information  about how you will acquire the physical
materials required.

5. Information  about how to obtain any special
permissions and schedules required. For example if
your lesson plan will require a field trip, you must
know how to organize it. If your lesson will require a
guest speaker (fire chief, lawyer, police officer, etc.)
you must know how to make arrangements for having
that person be at the right place at the right time.

The Madeline Hunter Lesson Design Model:
Madeline Hunter’s eight steps have stood the test
of time. Below is a brief description of each.
Understanding these components will add to your
understanding of how to plan a lesson and is
useful for the model presented above.

1. Anticip atory Set (focus)  - A short activity or prompt
that focuses the students’ attention before the actual
lesson begins. Used when students enter the room
or in a transition. A hand-out given to students at the
door, review question written on the board, “two
problems” on the overhead are examples of the
anticipatory set.

2. Purpose (objective)  - The purpose of today’s
lesson, why the students need to learn it, what they
will be able to “do”, and how they will show learning
as a result are made clear by the teacher.

3. Input  - The vocabulary skills and concepts the
teacher will impart to the students - the “stuff” the
kids need to know in order to be successful.

4. Modeling (show)  - The teacher shows in graphic
form or demonstrates what the finished product looks
like - a picture worth a thousand words.

5. Guided Practice (follow me)  - The teacher leads
the students through the steps necessary to perform
the skill using the trimodal approach - hear/see/do.

6. Checking For Understanding (CFU)  - The teacher
uses a variety of questioning strategies to determine
“Got it yet?” and to pace the lesson - move forward?/
back up?

7. Independent Practice  - The teacher releases
students to practice on their own based on above
points #3 and #6.

8. Closure  - A review or wrap-up of the lesson - “Tell
me/show me what you have learned today”.

Mr. Paresh Pandya conducted summer programme on “Improve Your
Concentration Power”
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Tips on Becoming a Teac her
—Dr. R. J. Kizlik

Good teachers:
Are good at explaining things . Do you like to explain
how something works, or how something happened?

Being comfortable
with explaining
content to students
is an essential skill
for teachers,
regardless of the
subject or grade
level.

Keep their cool.
There will be times

when you will be tempted to scream or yell at your
students, other teachers, parents, administrators and so
on. Good teachers are able to successfully resist this urge.

Have a sense of humor . Research has consistently
shown that good teachers have a sense of humor and that
they are able to use humor as part of their teaching
methods. Humor, used properly, can be a powerful addition
to any lesson.

Like people, especially students in the age range in
which they intend to teach . Most teachers choose an
area of specialization such as elementary education,
special education, secondary education or higher
education because they have a temperament for students
in those age ranges. If you are not comfortable working with
young children, don’t major in elementary education!

Are inherently fair-minded . They are able to assess
students on the basis of performance, not on the students’
personal qualities.

Have “common sense.”  It may sound a bit corny, but
good teachers are practical. They can size up a situation
quickly and make an appropriate decision. Whether
managing a classroom, leading students on a field trip,
seamlessly shifting from one instructional procedure to
another, assigning detentions, supervising an intern or
dealing with policy and curriculum issues in the school,
there is no substitute for common sense.

Have a command of the content they teach.  For
elementary school teachers, that means having knowledge
of a broad range of content in sufficient depth to convey the
information in meaningful ways to the students. For
secondary school teachers, it usually means having an in-
depth command of one or two specific content areas such
as mathematics or biology.

Set high expectations for their students and hold the
students to those expectations . If you are thinking about
becoming a teacher, you should set high expectations for
yourself and demand excellence not only of yourself but
your students as well.

Are detail oriented . If you are a disorganized person in
your private life, you will find that teaching will probably be
uncomfortable for you. At the very least, teachers must be
organized in their professional and teaching duties. If
you’re not organized and are not detail oriented, teaching
may not be the best choice of a profession for you.

Are good managers of time.  Time is one of the most
precious resources a teacher has. Good teachers have
learned to use this resource wisely.

Can lead or follow, as the situation demands .
Sometimes, teachers must be members of committees,
groups, councils and task forces. Having the temperament
to function in these capacities is extremely important. At
other times, teachers assume leadership roles. Be sure
you are comfortable being a leader or a follower, because
sooner or later, you will be called on to function in those
roles.

Don’t take things for granted.  This applies to everything,
from selecting a college or school of education to filing
papers for certification. Good follow-through habits should
be cultivated throughout life, but they are never more
important than during your teacher education program.
Read the catalog, know the rules, be aware of prerequisites
and meet deadlines. In one sense, you don’t learn to teach
by getting a degree and becoming certified. You learn to
teach in much the same way you learned to drive — by
driving. You learn to teach by teaching, by making
mistakes, learning from them and improving. The purpose
of a teacher education program is to get you as ready as
possible to learn how  to teach by subjecting you to a
variety of methods and experiences that have a basis in
tradition and research.

Have some “hard bark” on them. Take it from me as a
teacher in both public schools and at the university level,
that you need some hard bark in order to survive let alone
thrive. To illustrate the point, here is an excerpt from an
ADPRIMA page that discusses the subject in more detail.

 English is a Funny Language

l Sometimes you have to believe that all English
speakers should be committed to an asylum
for the verbally insane.

l If olive oil is made of olives, what do they make
baby oil from?

l If a vegetarian eats vegetables, what does a
humanitarian consume?

l A writer is someone who writes, and a stringer
is something that stings.

l But fingers don’t fing and grocers don’t groce.

l It the plural of tooth is teeth, shouldn’t the
plural of booth be beeth?

l If the teacher taught, why isn’t it also true that
the preacher praught?
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Classroom Management

ROOM ARRANGEMENT
While good room arrangement is not a guarantee of
good behavior , poor planning in this area can create
conditions that lead to problems.

The teacher must be
able to observe all
students at all times
and to monitor work
and behavior. The
teacher should also
be able to see the
door from his or her
desk.

Frequently used
areas of the room and
traffic lanes should be
unobstructed and
easily accessible.

Students should be able to see the teacher and
presentation area without undue turning or movement.

Students should be able to see the teacher and
presentation area without undue turning or movement.

Commonly used classroom materials, e.g., books,
attendance pads, absence permits and student reference
materials should be readily available.

Some degree of decoration will help add to the
attractiveness of the room.

SETTING EXPECTATIONS FOR BEHAVIOR

l Teachers should identify expectations for student
behavior and communicate those expectations to
students periodically.

l Rules and procedures are the most common explicit
expectations. A small number of general rules that
emphasize appropriate behavior may be helpful. Rules
should be posted in the classroom. Compliance with
the rules should be monitored constantly.

l Do not  develop classroom rules you are unwilling to
enforce.

l School-Wide Regulations...particularly safety
procedures...should be explained carefully.

l Because desirable student behavior may vary
depending on the activity, explicit expectations for the
following procedures are helpful in creating a smoothly
functioning classroom.

l Beginning and ending the period, including attendance
procedures and what students may or may not do
during these times.

l Use of materials and equipment such as the pencil
sharpener, storage areas, supplies and special
equipment.

l Teacher-Led Instruction
l Seatwork

l How students are to answer questions - for example, no
student answer will be recognized unless he raises his
hand and is called upon to answer by the teacher.

l Independent group work such as laboratory activities or
smaller group projects.

Remember, good discipline is much more likely to occur if
the classroom setting and activities are structured or
arranged to enhance cooperative behavior.

MANAGING STUDENT ACADEMIC WORK

Effective teacher-led instruction is free of:
l Ambiguous and vague terms
l Unclear sequencing
l Interruptions
l Students must be held accountable for their work.
l The focus is on academic tasks and learning as the

central purpose of student effort, rather than on good
behavior for its own sake.

MANAGING INAPPROPRIATE BEHAVIOR

l Address instruction and assignments to challenge
academic achievement while continuing to assure
individual student success.

l Most inappropriate behavior in classrooms that is not
seriously disruptive and can be managed by relatively
simple procedures that prevent escalation.

l Effective classroom managers practice skills that
minimize misbehavior.

l Monitor students carefully and frequently so that
misbehavior is detected early before it involves many
students or becomes a serious disruption.

l Act to stop inappropriate behavior so as not to interrupt
the instructional activity or to call excessive attention to
the student by practicing the following unusual
strategies:
n Moving close to the offending student or students,

making eye contact and giving a nonverbal signal to
stop the offensive behavior.

n Calling a student’s name or giving a short verbal
instruction to stop behavior.

n Redirecting the student to appropriate behavior by
stating what the student should be doing; citing the
applicable procedure or rule.
Example:  “Please, look at the overhead projector
and read the first line with me, I need to see
everyone’s eyes looking here.”

l More serious, disruptive behaviors such as fighting,
continuous interruption of lessons, possession of drugs
and stealing require direct action according to school
board rule.

PROMOTING APPROPRIATE USE OF
CONSEQUENCES

l In classrooms, the most prevalent positive
consequences are intrinsic student satisfaction
resulting from success, accomplishment, good grades,
social approval and recognition.
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l Students must be aware of the connection between
tasks and grades.

l Frequent use of punishment is associated with poor
classroom management and generally should be
avoided.

l When used, negative consequences or punishment
should be related logically to the misbehavior.

Since the human race began, people have told stories
to each other, to pass on family lore, values and beliefs,
common history and heritage, to teach factual and
conceptual information, to entertain, and to form bonds
of friendship. Amidst the bustle of our visually-oriented,
technologically-enhanced, multitasking, competitive
world where we share information through text
messaging, sound bytes, cell phones, and disks that
we burn, we need to be reminded of our humanity. We
pride ourselves as a nation of doers, but more and more
we find ourselves in the position of observers as we
watch others perform in movies, in rock concerts or on
television.

Storytelling helps students be active not only in
presenting but also in focused listening and reacting,
enhancing the vital skills of communication. Storytelling
is an ancient art that strengthens and enhances skills
that children need to acquire to function in today’s
world. As adults, we work in groups, sharing ideas and
building upon them. Students practice the same skills,
often working collaboratively in cooperative groups.

In all academic areas, storytelling enlivens the delivery
of curriculum, accelerates and enhances curriculum
learning and engages learners. It encourages students
to think about issues, and it can also deliver emotional
and factual content beyond a child’s vocabulary or
reading ability. Storytelling helps students stretch and

expand their thinking. Each state has learning
standards that are supported by storytelling and story
listening. We know that storytelling produces
enthusiastic and engaged learners; furthermore,
qualitative and quantitative research studies show that
storytelling can improve academic performance.
Through storytelling:

l Connections and understandings are formed about
and between the past, present and future

l Horizons are broadened
l Understanding of and empathy towards other races

and cultures is increased
l Auditory processing skills and listening skills are

supported and practiced
l Visualization skills are expanded as children form

pictures in their minds
l Sensory imaging is heightened as all senses are

elicited: tasting, touching, smelling, hearing, and
feeling

l Order is brought to students’ worlds through use of
thinking skills

l Decision-making skills are discerned
l Memory is enhanced and attention spans are

stretched
l Fear of public speaking is reduced
l Writing skills are strengthened as students

examine the structure of a story
l Characters, events and settings are brought to life
l New vocabulary emerges
l Cultural literacy is conveyed
l Difficult scientific or mathematical concepts are

introduced, explained and explored
l Students learn core academic skills including math

and science as well as language arts skills
l Factual and conceptual curriculum material is

effectively and efficiently taught
Storytelling is an art, a tool, a device, a gateway to the
past and a portal to the future that supports the present.

l Milder punishments are often as effective as more
intense forms and do not arouse as much negative
emotion.

l Misbehavior is less likely to recur if a student makes a
commitment to avoid the action and to engage in more
desirable alternative behaviors.

l Consistency in the application of consequences is the
key factor in classroom management.

Stor ytelling in Educa tion

Dear Readers,

As you know School Forum is a means of interaction among the education fraternity in Gujarat. To make it more
effective and interactive, School Forum welcomes authentic articles with source from teachers and the
education community. If you have compiled any article or you come across an article worth sharing, please feel
free to forward it to us. We also welcome innovative teaching methods and best practices adopted by school
teachers and principals.                                 Email: ama@amaindia.org -  Subject: School Forum article
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Developing visual material can help your recall and
also be a quick way to show lots of information. 
Practise drawing diagrams if this suits your course,
and make sure you provide clear labels as these can
earn you marks in the exam. Visualisation helps you
remember - two examples are trying to picture where
you’ve left your car in a car park, and thinking what’s
inside your cupboards when writing a shopping list.

Mind Maps
Mind maps help you to generate ideas and make
associations. They can also act as a powerful memory aid
in an examination because they are visual.

The main principles are
l Note down points in a spray pattern, starting from the

centre and working outwards
l Keep your points brief – use key words, authors,

theories or processes
l Use lines to show connections between things
l Be prepared to re-work the map until you are happy with

the organisation
l Include colour, symbols and pictures to make it more

memorable.

Learning Posters
You may find that, rather than reducing notes to small
summary cards, you prefer to produce large posters
detailing key points on particular topics. Use flip-chart

paper or stick several pieces of A4 together.  Use pattern,
colour, diagrams and drawings in your posters and display
them in parts of your home where you might have an
opportunity to gaze at them for a few minutes now and then
and absorb the information. One student we know put
them around the bathroom!

Mind Mapping for T eachers
Teaching is one of the most difficult tasks in the world.

It’s no secret that there is a range of learning styles.
Many teachers find that their teaching style doesn’t
match the learning style of some of their students.

The good news is that to prepare and present lessons
can have a powerful effect on your students. While the
lesson presentation follows your natural teaching
style, students can create a mind map that matches
their learning style. Instead of trying to fit a mould,
they can take notes that feel natural, are easily
remembered and suited to their individual style. This
makes you the best teacher in their world!

Many teachers and lecturers are already adapting
mind mapping to create powerful classroom
presentations, innovative handouts and an
unforgettable experience for their students.

Others are using advanced mind maps to tackle larger
classroom projects like innovative long range
educational planning or weekly lesson management
that really meets the needs of individual students.

Tric k y Plur als

We’ll begin with a box, and the plural is boxes; but the plural of ox became oxen not oxes.
One fowl is a goose, but two are called geese, yet the plural of moose should never be meese.
You may find a lone mouse or a nest full of mice; yet the plural of house is houses, not hice.
If the plural of man is always called men,why shouldn’t the plural of pan be called pen?
If I spoke of my foot and show you my feet,and I give you a boot, would a pair be called beet?
If one is a tooth and a whole set are teeth,why shouldn’t the plural of booth be called beeth?
Then one may be that, and three would be those,yet hat in the plural would never be hose, and the plural of cat is
cats, not cose.
We speak of a brother and also of brethren,but though we say mother, we never say methren.
Then the masculine pronouns are he, his and him, but imagine the feminine, she, and shim.
Lets face it, English is a crazy language!

Mind Mapping -
V isual Tec hnique f or R evision


