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Ho w Childr en Lear n the
Meanings of Words

– Paul Bloom

How do children learn that the word “dog” refers not to
all four-legged animals, but to all members of a
particular species? How do they learn the meanings
of verbs like “think,” adjectives like “good,” and words
for abstract entities such as “mortgage” and “story”?
The acquisition of word meaning is one of the
fundamental issues in the study of mind.

According to Paul Bloom, children learn words
through sophisticated cognitive abilities that exist for
other purposes. These include the ability to infer
others’ intentions, the ability to acquire concepts, an
appreciation of syntactic structure, and certain
general learning and memory abilities. Although other
researchers have associated word learning with some
of these capacities, Bloom is the first to show how a
complete explanation requires all of them. The
acquisition of even simple nouns requires rich
conceptual, social, and linguistic capacities
interacting in complex ways.

l Children can grasp aspects of the meaning of a
new word on the basis of a few incidental
exposures, without any explicit training or
feedback – in fact, even without any explicit act of
naming

l There is no evidence that children learn words
quicker or more efficiently than adults do

l Learning the meanings of words is not qualitatively
different from learning facts about the world

l Children make the connection between words and
what they refer to through their understanding of
the referential intentions of others: they use their
theory of mind to learn the meanings of words

l Children’s capacity to parse the world into the right
sorts of entities is due to their cognitive capacity
to grasp the object principles; their capacity to
parse the language to find the names for these
entities is due to their capacity to perform a
distributional analysis on the linguistic input

l Children learn pronouns and proper names
distinguishing them from common nouns through
the use of syntactical cues, lexical contrast, and
contextual information

l Children learn concepts because they have an
essentialist bias that is central to their
understanding of categories: they believe that the
members of a category possess internal properties,
and they are members of the same category

l No word meaning can be learnt entirely through
syntactic cues: syntax is certainly an important
informational source as to the meanings of words,
but it must be integrated with information obtained
from other inferential mechanisms

The Teac her Gets A+
By Joanna Fuchs

I look forward to your class
When I come to school.

You’re an awesome teacher;
I think you’re very cool.

You’re smart and fair and friendly;
You’re helping all of us.
And if I got to grade you,
From me you’d get A+!
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Tips for Classroom Discipline
and Management

– By Melissa Kelly

Classroom discipline and management causes the most
fear and consternation in new teachers. However,
classroom management is a skill that is not only learned
but practiced daily. Here are ten tips that can lead to
successful classroom management and discipline. These
tips can help you cut down on discipline problems and
leave you with fewer interruptions and disruptions.
1. It’s Easier to Get Easier Many teachers make the

mistake of starting the school year with a poor
discipline plan. Students quickly assess the situation in
each class and realize what they will be allowed to get
away with. Once you set a precedent of allowing a lot of
disruptions, it can be very hard to start better classroom
management and discipline techniques. However, it is
never tough to get easier as the year goes on. While
you don’t have to follow the adage, “Never smile until
Christmas,” it does have its merits.

2. Fairness is Key  Students have a distinct sense of what
is and what is not fair. You must act fairly for all students
if you expect to be respected. If you do not treat all
students equitably, you will be labeled as unfair
students will not be keen to follow your rules. Make
sure that if your best student does something wrong,
they too get punished for it.

3. Deal with Disruptions with as Little Interruption as
Possible  When you have classroom disruptions, it is
imperative that you deal with them immediately and
with as little interruption of your class momentum as
possible. If students are talking amongst themselves
and you are having a classroom discussion, ask one of
them a question to try to get them back on track. If you
have to stop the flow of your lesson to deal with
disruptions, then you are robbing students who want to
learn of their precious in-class time.

4. Avoid Confrontations in Front of Students
Whenever there is a confrontation in class there is a
winner and a loser. Obviously as the teacher, you need
to keep order and discipline in your class. However, it is
much better to deal with discipline issues privately than
cause a student to ‘lose face’ in front of their friends. It is
not a good idea to make an example out of a
disciplinary issue. Even though other students might
get the point, you might have lost any chance of
actually teaching that student anything in your class.

5. Stop Disruptions with a Little Humor Sometimes all
it takes is for everyone to have a good laugh to get
things back on track in a classroom. Many times,
however, teachers confuse good humor with sarcasm.
While humor can quickly diffuse a situation, sarcasm
may harm your relationship with the students involved.
Use your best judgment but realize that what some
people think as funny others find to be offensive.

6. Keep High Expect ations in Your Class  Expect that
your students will behave, not that they will disrupt.
Reinforce this with the way you speak to your students.
When you begin the day, tell your students your
expectations. For example, you might say, “During this
whole group session, I expect you to raise your hands
and be recognized before you start speaking. I also
expect you to respect each other’s opinions and listen
to what each person has to say.”

7. Over plan  Free time is something teachers should
avoid. By allowing students time just to talk each day,
you are setting a precedent about how you view
academics and your subject. To avoid this, over-plan.
When you have too much to cover, you’ll never run out
of lessons and you will avoid free time. You can also fill
up any left over time with mini-lessons.

8. Be Consistent One of the worst things you can do as a
teacher is to not enforce your rules consistently. If one
day you ignore misbehaviors and the next day you
jump on someone for the smallest infraction, your
students will quickly lose respect for you. Your
students have the right to expect you to basically be
the same everyday. Moodiness is not allowed. Once
your lose your student’s respect, you also lose their
attention and their desire to please you.

9. Make Rules Underst andable You need to be
selective in your class rules (no one can follow 180
rules consistently). You also need to make them clear.
Students should understand what is and what is not
acceptable. Further, you should make sure that the
consequences for breaking your rules are also clear
and known beforehand.

10.Start Fresh Everyday This tip does not mean that you
discount all previous infractions. However, it does mean
that you should start teaching your class each day with
the expectation that students will behave. Don’t
assume that because Sonia has disrupted your class
everyday for a week, he will disrupt it today. By doing
this, you will not be treating Sonia any differently and
thereby setting her up to disrupt again (like a self-
fulfilling prophecy). Read a personal example of this
with my best teaching experience.

Joy of schooling

Noble laureate Amartya Sen has recommended a
rethink on the curriculum load so that basic education
could be completed in school itself. He said the overload
was destroying the purpose of elementary education.
Releasing the Pratichi Education Report II in Kolkata,
Amartya Sen called for an overhaul in children’s
curriculum in Bengal “right here right now.”
“Those who are first-generation learners do not get
parents’ support at home and, if they come from
economically weaker sections, they can’t afford private
tuition. As a result, the children of the illiterate tend to
remain illiterate,” said Sen.
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Lear n a bout the Dif fer ent Styles of
Classroom Management

– Jennifer Wagaman

There are four main types of teachers in the classrooms
today. According to Dr. Phelan and Sarah Jane Schonour,
M.A., there are authoritarian, permissive, detached and
authoritative teachers. These types of teachers will make a
big difference in one’s effectiveness in the classroom.

Authorit arian Teaching S tyle:  The authoritarian teacher
is often described by students as a screamer. This teacher
expects children to obey and when they do not, this type of
teacher has little management abilities beyond constant
yelling at the students to get them back in line. Very little is
allowed past this teacher as every little infraction is caught
and disciplined. Students may obey this teacher but
mostly out of fear, and the teacher will blame the discipline
problems in class on the students.
Permissive T eaching S tyle: The permissive teacher is
one who really just wants to be friends with her students.
She may plead with students to raise their hand or follow

GrGrGrGrGr and Educational Event:
Essay Competition – 2009
Connecting India – The Dream Beyond Sardar Patel

As Gandhiji needs to be
understood and
practiced by one and
all, so does Sardar
Vallabhbhai Patel-The
Ironman of India. With a
view to activating the
youth of India towards
uniting and streng-
thening our motherland
by putting sincere
efforts in fulfilling Sardar
Patel’s dream of “One
Nation, United Nation,
Strong Nation” and even

going beyond his dream, this essay competition was
announced for the students of English and Gujarati
medium aging between 15 and 20 in the month of
November 2009.
Response to the essay competition was tremendous.
We received over 126 essays from different schools and
colleges from all over Gujarat!
Prof. T.J. Purani, a well-known professor of English and
an educationist along with Mr. Yoseph Mackwan, a
famous Gujarati poet and writer helped us select the
best six essays -  three essays written in English and
three essays written in Gujarati.
January 4, 2010 was the day when the winner
essayists and other participants were awarded prizes
and certificates. At the function in the AMA Seminar

Hall, Mr. Yoseph Mackwan and Mr. Narendra Pandya
gave tips on effective essay writing to the budding
writers of tomorrow.
Mr. Sanjay Barot, the Chief Guest of the event
expressed his views on Sardar Vallabhbhai Patel’s
unmatched capacity of uniting India. He motivated the
young people to be strong and determined to work for
India’s unity leaving aside all ‘isms’ and biases. He also
congratulated the winner essayists and the
participants.

Mr. Sanjay Barot gave away prizes and certificates to
the winner essayists (English) namely:
1. Smriti Khanna – H.L. Institute of Commerce, A’bad
2. Parth Arvindbhai  Kotadia – L.D. College of

Engineering, A’bad
3. Swathi Mohan Nambiar – Asia English School, A’bad

Mr. Yoseph Mackwan gave away prizes and certificates
to the winner essayists (Gujarati) namely.
1. Nirzari K. Patel – Karmachari Shikshantirth, A’bad
2. Thakkar Hinal Bharatbhai – Institute of Technology,

G’nagar
3. Sheth Heet Virenkumar – M.B. Patel Gyanjyot

Vidyavihar, A’bad
l Each of the winner essayists was given – n  a gift

voucher worth Rs.1000/-. n  a certificate n  a book
– ‘Self Realization’

l The rest of the participants were given n  a
certificate n  a book - ËV¤‚t™wk hnMÞ

AMA has also published a booklet of the six best
essays which was distributed among the participants
and teachers. The essay competition was co-ordinated
by Narendra Pandya

other simple rules, but does not have a firm discipline plan
in place. While students may say they like this type of
teacher, when it comes down to a difficulty, students know
that the teacher will not take care of a problem and will
often try to take matters into their own hands as a result.

Detached Teaching S tyle: The detached teacher is one
who really does not care. This teacher has become
desensitized to the discipline problems and may not even
care what kind of grades her students receive in class. She
will sit behind her desk while students are working and
grade papers during class or when on duty. There is no
emotional support or behavioral management from the
detached teacher. This teaching style is often the result of
an illness or depression.

Authorit ative Teaching S tyle: The authoritative teacher
is one who has an orderly classroom, a strong discipline
plan and is caring and supportive. Students respect this
teacher and know that they can go to her with problems of
any kind no matter how big or small. While this style of
teaching is ideal, it can be difficult to achieve.
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Impr oving Gr oss
Motor Skills in Children

By Michelle Caskey

We’ve all seen kids who just aren’t as coordinated as
some of their peers and thought they are clumsy or a klutz.
Many of these children actually have a condition known as
developmental coordination disorder. The good news is
that you can work with children and help them to improve
their motor skills.

Gross motor skills are the abilities required in order to
control the large muscles of the body for walking, running,
sitting, crawling, and other activities.

Gross motor skills include:
l balance - the ability to maintain equilibrium
l body awareness - for improved posture and control
l crossing of the mid-line
l laterality - awareness of the left and right sides of the

body
l major muscle co-ordination
l spatial orientation - awareness of the body position in

space and in relation to other objects or people

Without reasonable gross motor skills, children often
struggle with the fine motor skills that are required for
formal school work.There are many activities we can do
with preschool children when we are improving the gross
motor skills of children:

l Play with a large ball. Encourage your child to kick the
ball, using one foot and then the other. Then throw and
catch it too. You can let some of the air out of a beach
ball to make it easier for children who are really
struggling with learning to catch.

l Encourage children to ride a bike, push a bike or pedal
bike with or without training wheels, according to
children’s ability.

l Play “Simon Says” with children.
l Ask children to stand in front of a chair, behind a chair,

next to the chair, on top of the chair and crouch under
the chair.

l Tell children to be your shadow and mimic all your
actions as your walk about and perform simple actions.

l Learn action songs and perform the actions as you sing
them.

l Ask children to imitate the movement of different
animals: creep like a snake, waddle like a duck, hop
like a rabbit etc.

l Encourage children to balance first on one leg, then on
the other for as long as possible.

l Put a bricks on the ground and have children practice
walking over them. Have them use their arms to
balance. If they fall off, it won’t be a very long drop!

l Ask children to gallop like a horse.

Older kids need wide open spaces in which to practice
their gross motor skills.
l Give children jungle gyms to climb and slides to go up

and down. You can either provide this equipment in your
own yard, or take your children to the park on a regular
basis and encourage them to play.

l Give children toys to ride on - from bikes to scooters to
skates.

l Play different ball games with children, games which
would require them to throw, kick and catch.

l Provide objects for children to push, pull, jump off of and
jump over.

l Trampolines - consider purchasing a safety net for this
piece of equipment.

Encourage kids to participate in the above kids of play
situations when improving the gross motor skills of
children. You will be amazed when their clumsiness turns
to coordination.

Dif fer entia ted Instr uction -
The Three “R”s
When most people think of the “Three R’s” in
education, the first thing that comes to mind is,
“Reading, wRiting, and aRithmetic.” But in order
for today’s schools to prepare students for the
demands of tomorrow’s careers, a new set of
Three R’s must be added to the old: Rigor ,
Relevance, and Relationships . They show the
art of teaching as a trianglar foundation on which
the original thee R’s are built and have been
unstated paradigms throughout the history of
education. The points of Rigor  and Relevance
in the triangle are obviously necessary.
Curriculum must be rigorous for students to
reach their potential, and when subject matter
within that curriculum is relevant to the students’
goals, they can maintain the commitment
necessary to achieve the goals of the
curriculum’s rigor. The third R, Relationship s, is

more subtle. It is the key that opens the door for
Rigor and Relevance to be maximized. There are
three relationships that must be established:

The first relationship is between teacher and subject
matter . Teachers have a special relationship with the
subjects they teach. It is this love of subject matter that
makes them want to share it with their students in ways
that are rigorous and relevant.
Second is the relationship between student and
subject matter . Students who feel a connection to
subject matter will understand its relevance and the
necessity of the rigor involved in its mastery.
The third relationship, that is between teacher and
student , is arguably the most important. By building
and nurturing student-teacher relationships, the
teacher’s passion for the subject matter is imparted to
the student, and the teacher finds that the rewards of
the teaching profession are multiplied as the student
builds a relationship with the rigor and relevance of the
subject matter
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Ref lecti ve Teac hing
– Julie Ciancio

 Reflective teaching means looking at what you do in the
classroom by collecting data from our classroom through
diaries, self observation, peer or supervisor observation,
student feedback, or other means. With this feedback we
can look at our own teaching and find out our strengths and
weaknesses and try to make improvements in our lessons
and in our teaching.
The first step is to gather information about what happens
in the class. Here are some different ways to collect
information for reflective teaching.
Teacher Diary: This is the easiest way to begin a process
of reflection since it is purely personal. After each lesson
you write in a notebook about what happened. You may
also describe your own reactions and feelings and those
you observed on the part of the students.
Peer Observation: Invite a colleague to come into your
class to collect information about your lesson. This may be
with simple observation task or through note taking.
Recording lessons:  Video or audio recordings of lessons
can provide very useful information or reflection. You may
do things in class you are not aware of or there may be
things happening in the class that you do not normally see.
Audio recordings can be useful for considering aspects of
teacher talk.
How much do you talk?
What about?
Are instructions and explanations clear?
How much time do you allocate to student talk?
How do respond to student talk?
Video recordings can be useful in showing you aspects of
your own behaviour
Where do you stand?

Who do you speak to?
How do you come across to students?

Student feedback: You can also ask your students what
they think about what goes on in the classroom. Their
opinions and perceptions can add a different and valuable
perspective. This can be done with simple questionnaires
or learning diaries for example.

After collecting data it is important to review and analyze
the data in order to determine future strategies for
improvements in teaching, classroom management etc.
we can continue the cycle of collecting information about
our teaching and analyzing that information looking for
clues about our students, classrooms and our own
teaching. Strategies and new ideas can be drawn from our
data, which can be tried in our classes in order to once
again reflect upon our teaching for more improvements.

Other forms of reflective teaching

Action research  – in class research to gather data about
our teaching and learner responses, which includes
planning, acting, observing and reflecting

Drama / Role Play  – using situations to practice teaching
in a controlled situation.

Mentoring – asking someone you trust and respect to be
your mentor or mentor another teacher

Mind-mapping  – analyzing a specific issue through a
mind map

Teaching port folios  – reflect on lesson plans from the
past to improve teaching techniques

Teaching and learning networks  – working with a group
of teachers to discuss and share ideas about how to
improve the class room and our own teaching

Across
1. For better or ___ (5)
3. Roll up your ___ (7)
6. Act in haste, repent at ___ (7)
8. ___ Rouge (5)
10. Cul de ___ (3)

11. Snakes and ___ (7)
12. ___ said than done (6)
14. The ___ of the exercise (6)
18. A ___ of hope (7)
20. It is an __ wind that blows

nobody any good (3)
22. ___ space (5)
23. Ireland, the ___ Isle (7)
24. Evenly ___ (7)
25. Older and ___ (5)

Down
1. A warm ___ (7)
2. It never ___ but it pours (5)
3. ___ the show (6)
4. ___ and flowed (5)
5. The ___ of time (5)
7. Bob’s your ___ (5)
9. Variation on a ___ (5)

13. The patience of a ___ (5)
15. The father of the ___ (5)
16. ___ and lightning (7)
17. ___ or foe? (6)
18. Bride and ___ (5)
19. The Ides of ___ (5)
21. ___ and bounds (5)
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By the time most children leave the preschool years
and enter kindergarten, they have learned a lot about
language. For five years, they have watched, listened
to, and interacted with adults and other children. They
have played, explored, and made discoveries at home
and in child development settings such as Head Start
and child care.Beginning or during kindergarten, most
children have naturally developed language skills and
knowledge. They….
Know print carries meaning by:
l Turning pages in a storybook to find out what

happens next
l “writing” (scribbling or using invented spelling) to

communicate a message
l Using the language and voice of stories when

narrating their stories
l Dictating stories
Know what written language looks like by:
l Recognizing that words are combinations of letters
l Identifying specific letters in unfamiliar words
l Writing with “mock” letters or writing that includes

features of real letters
Can identify and name letters of
the alphabet by:
l Saying the alphabet
l Pointing out letters of the alphabet in their own

names and in written texts
Know that letters are associated with sounds by:
l Finger pointing while reading or being read to
l Spelling words phonetically, relating letters to the

sounds they hear in the word
Know the sounds that letters make by:
l Naming all the objects in a room that begin with the

same letter
l Pointing to words in a text that begin with the same

letter
l Picking out words that rhyme
l Trying to sound out new or unfamiliar words while

reading out loud
l Representing words in writing by their first sound

(e.g., writing d to represent the word dog)
Know using words can serve various purposes by:
l Pointing to signs for specific places, such as a play

area, a restaurant, or a store

l Writing for different purposes, such as writing a
(pretend) grocery list, writing a thank-you letter, or
writing a menu for play

Know how books work by:
l Holding the book right side up
l Turning pages one at a time
l Reading from left to right and top to bottom
l Beginning reading at the front and moving

sequentially to the back
Because children have been learning language
since birth, most are ready to move to the next step –
mastering conventional reading and writing.
To become effective readers and writers children need to:
l Recognize the written symbols letters and words

used in reading and writing
l Write letters and form words by following

conventional rules
l Use routine skills and thinking and reasoning

abilities to create meaning while reading and writing
The written symbols we use to read and write are the 26
upper and lower case letters of the alphabet. The
conventional rules governing how to write letters and form
words include writing letters so they face in the correct
direction, using upper and lower case versions, spelling
words correctly, and putting spaces between words.
Routine skills refer to the things readers do
automatically, without stopping to think about what to
do. One of the critical routine skills is phonemic
awareness – the ability to associate specific sounds
with specific letters and letter combinations.
Research has shown that phonemic awareness is the
best predictor of early reading skills. Phonemes, the
smallest units of sounds, form syllables, and words are
made up of syllables. Children who understand that
spoken language is made up of discrete sounds –
phonemes and syllables – find it easier to learn to read.
Many children develop phonemic awareness naturally,
over time. Simple activities such as frequent readings
of familiar and favorite stories, poems, and rhymes can
help children develop phonemic awareness. Other
children may need to take part in activities designed to
build this basic skill.
Thinking and reasoning abilities help children figure out
how to read and write unfamiliar words. A child might
use the meaning of a previous word or phrase, look at a
familiar prefix or suffix, or recall how to pronounce a
letter combination that appeared in another word.

Becoming readers and writers

An interesting Publication

Can Moms T ake a

Chill P oll?
available at AMA Media Outlet
AMA Complex, ATIRA, Ahmedabad
Phone: 079-26308601, 32512847
Email: amaahd@gmail.com Website:
www.amaindia.org
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Motivating teenagers
- Joanna Budden , British Council, Spain

“Motivation is as much an effect as a cause of
learning.” Ausubel In this article I will discuss how
teachers can aim to improve the motivation levels of
teenage students. I will link three practical classroom
activities to the ideas of American Psychologist Carl
Rogers.
l The ideas of Carl Rogers
l Types of motivation and teenagers
l Ways to improve motivation

v Journals - empathy
v Using photos - authenticity
v Music - acceptance

The ideas of Carl Rogers
Rogers (1957) outlined 3 attitudinal qualities that a
teacher, or in his words, a facilitator, should have to
assist the learning process. They are empathy (seeing
things from the students’ viewpoint), authenticity
(being yourself) and acceptance (of students’ ideas
and opinions).

Types of motivation and teenagers
It is widely agreed that motivation has a great effect on
a student’s capacity to learn. Motivation can be broken
down into extrinsic and intrinsic forms. Intrinsic
motivation comes from within the learner, who wants to
learn for the sake of learning. It is much more likely
that our teenage students will be extrinsically
motivated, meaning that their motivation comes from
external sources such as wanting to pass an exam or
please their parents. The good news for teachers of
teenagers is that there are many things we can do in
the classroom to increase the levels of extrinsic
motivation.

Ways to improve motivation
l Journals - Empathy

Journal writing can create wonderful opportunities
to find out more about your students’ lives. When
introducing the idea of writing journals it is
important to make the aims and general rules clear
to students.
Students should each have their own notebook to
use as their journal. These should be kept by the
teacher and it should be made clear that the
teacher will not read anyone’s writing out in the
class. It will be strictly a two-way ‘conversation’
between the individual student and the teacher. At
the end of the course I always give the students
their journals to keep.
Class time should be set aside for journal writing.
The teacher collects all the journals and replies
individually to each one and asks a question or two,
which will be the prompts for the next class’s
journal writing.

Although replying to the writing in the journals can
be time consuming it really does help the teacher to
empathize with the students.

l Using photos - Authenticity
Teenage students can be very curious and
inquisitive. Given half the chance they want to know
more about you and your life outside the classroom.
It is a personal decision how much of yourself you
want to give away and share with your students. I
have always found that personalizing really helps to
increase students’ interest levels. Carl Rogers
claimed that learning would be much more effective
when the facilitator does not hide behind a façade.

Using photos can really help to spark genuine
interest and generate a lot of language. Topics that
lend themselves to the use of photos are describing
people, family, holidays or describing places.

l Music - Acceptance
Teenagers love listening to music!
Although it can be tempting to only use music in the
class that you enjoy listening to, teenagers really
appreciate it if you make the effort to find out what
they like listening to. When you know what they like
to listen to encourage students to lend you the CDs
or tapes.
Most teachers have a variety of activities to use with
songs. Lyrics can be easily found on the internet
and there are many opportunities to exploit
language in songs. Students themselves can be
involved in creating activities to use with their
favourite songs.
Having music on in the background can really
change the atmosphere of a classroom. When
students are working in groups I sometimes like to
have music playing softly in the class.

How Children Fail
by John Holt
Reviewed by Kah Ying Choo

In his groundbreaking
book,   John Holt, draws upon
his observations of children
both in school and at play to
identify ways in which our
traditional educational system
predestines our young people
for failure. 

Holt argues that children fail primarily
“because they are afraid, bored, and
confused.” This, combined with misguided
teaching strategies and a school environment
that is disconnected from reality and “real
learning”, results in a school system that kills
children’s innate desire to learn.  
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8 At Wha t Ag e Should Childr en be
Taught Hand writing?

– Jane Kelly

There is much talk about children’s attainment at school
and the need to raise standards in literacy and
numeracy. The expectation that children should have
started to read and write by the age of five years can lead
parents and practitioners to worry about their children
falling behind, and pressure to begin formal tuition at the
earliest opportunity.

The Early Years Foundation S tage Curriculum The
framework itself is based on developmental milestones
and acknowledges that every child is a unique individual.
The following stages of handwriting development for
children are identified between the ages of three and a
half, and five years old:
l Begin to use anti-clockwise movement and retrace

vertical lines
l Begin to form recognizable letters

These developmental stages lead to the early
learning goal:

l Use a pencil and hold it effectively to form
recognizable letters, most of which are correctly
formed

Ready to Write

A child can begin to write if he or she is ready and
interested. This notion of “readiness” is very important as
children are all different and may not reach the stage of
readiness at the same time. If a child can hold a pencil or
pen in a steady, comfortable three-finger grasp, then this
may be a sign that he or she is ready to form letters.

A younger or less mature child may have difficulty with a
three-finger grip, and still be at the stage of “clutching”, in
which case a larger mark-making implement may be
more appropriate, such as a crayon, paintbrush or jumbo
sized chalk. For other children, it may be appropriate for
them to explore pre-writing patterns and shapes using
squirty bottles or scribing in glittery sand.

In general, children move from large to small movements
(gross to fine motor), so it is important to recognize
where they are along this developmental pathway and
plan learning activities accordingly.

Wanting to Write

A key aspect is the child’s interests – teachers using
sensitive observations
to identify what
children are naturally
interested in, so that
settings can plan
relevant and
meaningful learning
opportunities. This is
very important because
one of the underlying

principles of the writing
process is the intention to
communicate – writers write
because they have
something to say which they
wish to communicate to
others.
The desire to communicate
is a strong motivator and
engaged learners are more
likely to progress than those
who are not.
What to Write
When young children first
“put pen to paper” they are mark-making rather than
engaging in conventional writing. Their marks are
significant because they have intention and purpose and
are very personal. These kinds of marks should be
encouraged and praised as this will build confidence and
help the developing child to feel like a valued writer.
In the early stages the child is exploring the relationship
between print and meaning (the spoken word). This
connection is extremely important and will gradually
develop into a more sophisticated understanding of the 1
to 1 correspondence between letters and sounds.
Initially, the child will make random marks like squiggles,
dashes and circles. These pre-writing shapes are the
precursor to recognisable letter shapes and can be
further developed through zig-zag, circular and wavy
patterns. These will reinforce understanding of the left-to-
right direction of handwriting across a page or screen,
and basic letter shapes such as up-down strokes and
clockwise/anti-clockwise writing movements.
Some children enjoy practising handwriting and will want
to trace handwriting patterns repeatedly, which is fine if
the child chooses to do this. However, it is important to
remember that early writing should be a joyful,
empowering process, led by the child, rather than merely
a series of exercises and drills.
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