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5 WaystoImpr ove Your Child" s Hand writing

Getting the hang of handwriting can be tough for kids, especially if they
have trouble with fine-motor tasks. Try these activities to build skills and
confidence.

1. Make Practicing Fun: Offer the child a special pencil or a rainbow of
coloured ones. Don't just give her words to copy. Try simple word
puzzles, anagrams, a game of hangman, or ask her to brainstorm
lists around a theme to give writing practice a purpose.

2. Encourage Drawing and Puzzle Games: In order to develop the
physical requirements of writing — holding a pencil correctly, posture, control, dexterity, coordination —
the more time a child spends manipulating objects, the better. Even using silverware can help him develop
his fine-motor skills.

3. Pinpoint the Problem: Common handwriting problems lay in four main areas: letter formation, sizing,
spaces between words, and line-alignment. Focus child’s practice on the letters or concepts that
challenge her and make sure she’s using two hands to control the paper.

4. The Right T ools: If a child is struggling with a regular pencil, try a smaller or shorter, kid-sized one.
Ensure he has a good eraser handy so he is not afraid of making mistakes.

5. Writing Out side the Box: A foggy mirror, patch of mud, or bowl of leftover sauce make great surfaces.
Whether your child’s practicing with his fingers, a stick, or a pencil, inspiring his creativity will lend appeal
to writing.
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Wher e teac hing is
a lear ning e xperience

Even as the Montessori system of education is
gaining in popularity , there is need for more
teachers who are well-trained in the methodology

The Montessori system
of education is both a
methodology as well as
an educational philo-
sophy. It is a scientific
approach to education
based on the needs of
the child at different
stages of his life. As Dr.
Maria Montessori, the founder of this system, states, I
have taken what the child has given me and expressed it
and that is what is called the Montessori Method.” Since
it was first applied by Dr. Montessori in Rome in 1907,
the Montessori movement has expanded remarkably
across the globle. Today, there are over 22,000 Montessori
schools in 110 countries.

However, to teach children from Montessori schools
requires specialized training. Currently, there are three
institutes in India that offer the Montessori course —
The Navadisha Montessori Institute at Velachery in
Chennai; The R.T.I. Montessori Training Course at
N.S. Patkar Marg in Mumbai and The Montessori
Research and Training Centre at Basheerbagh in
Hyderabad. They are affiliated to The Association
Montessori International (AMI) founded in 1929 by
Dr. Montessori. They offer the primary diploma
programme for the 3-6 years age group. Only
Navadisha offers the 6-12 years Elementary Training
Course, the first of its kind in India. As there are not
many trainers at this level, the elementary course at
Navadisha presents a unique opportunity. The
Hyderabad centre is also planning a one time 0-3
Infancy programme soon.

Eligibility: The candidate should be a graduate, over
21 years of age. More important, he/she should
be mature enough to handle the training and
passionate enough to go through the rigorous
demands of the programme.

Dist. Navsari.

are specially noteworthy and commendable.

Kirankumar's efforts in this field.

Dist. Bhavnagar

learning and education.

1. Mr. Kirankumar Bhikhubhai Patel from Sisodara

Shri Ramanbhai Patel- AMA Shrestha Shikshak Award 2009

Arak Primary School, T aluka : Jalalpor ,

Mr. Kirankumar has been working in the tribal area in the Jalalpor Taluka of Navsari District and has done
commendable work in encouraging tribals to educate their children. He has not only ignited interest of
children and their parents in studies but also has done a wonderful job of spreading Gandhian values. His
tireless efforts in getting NRI donors to fund educational expenses for students in this poverty-ridden belt

Although, just a PTC, he has updated himself with the current trends in education by participating in
various teachers’ training programmes. Apart from imparting formal education, he has been initiating a
number of social activities which not only helps the school community but also reaches out to the tribal
community across the Taluka. Spiritual leaders like Morari Bapu have recognised and lauded

2. Mr. Jitendrakumar Dudabhai V aja from Shri T ared ‘Kendravarti Shala, T aluka, Mahuva,

Mr. Jitendrakumar has been working at the Cluster Resource Centre, Tared. It has been a spirited battle
that he has mounted and overcome many odds to pursue his passion for teaching. Being a Dalit he not
only faces insults but also apathy from backward villagers. Regardless of all this, he is a passionate and
committed teacher who has excelled in the field of teaching, surpassed socio-economic disadvantage and
contributed wholeheartedly towards the noble cause of shaping the young minds.

He has found out innovative ways to handle constant absenteeism, regressive attitude and parents’
indifference towards importance of education. He has also effectively handled problems of handicapped
children helping them cope with their limitations and integrating them into the mainstream.

3. Ms. Neelam U. Sharma from Navrachna V idyani V idyalaya, Jyoti Colony , Sama, Vadodara.
With 14 years of experience, Ms. Neelam Sharma believes that a teacher is more of a facilitator and a
catalyst. Working in an urban environment, she has been focusing on learner centric, interactive education
for her students. She has also designed programmes to inculcate a feeling of self worth in the children.
With the learner in her always keen to gain new insights, Neelam keeps herself abreast with new concepts
through workshops, forums and training programmes. Starting out as a pre-primary teacher, she has
evolved in her role as a teacher and a primary academic mentor experimenting with new approaches to
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Positive attitude

Always have

A positive attitude in life.
There is something positive
In every person.

Even a stopped watch is right
Twice a day

An attitude is a hypothetical construct that represents
an individual's degree of like or dislike for an item.
Attitudes are generally positive or negative views of a
person, place, thing, or event— this is often referred to
as the attitude object. People can also be conflicted or
ambivalent toward an object, meaning that they
simultaneously possess both positive and negative
attitudes toward the item in question.

Attitudes are judgments. They develop on the ABC
model (affect, behavior, and cognition). The affective
response is an emotional response that expresses an
individual’'s degree of preference for an entity. The
behavioral intention is a verbal indication or typical
behavioral tendency of an individual. The cognitive
response is a cognitive evaluation of the entity that
constitutes an individual's beliefs about the object. Most
attitudes are the result of either direct experience or
observational learning from the environment.

It is our attitude that changes a thing into different
perspectives.

This glass has water. Now it is for the viewer to decide
whether the glass is half full or half empty. People have
different perspective and attitude towards the same
thing. It is mostly in our hands to decide a positive or a
negative attitude. It is easy to say Have a Positive
Attitude. Developing a positive attitude leads to
happiness and success.

Positive Attitude

Choose to be happy

Look at the bright side of life

Choose to be and stay optimistic

Find reasons to smile more often

Have faith in yourself and in the Power of the
Universe

Contemplate upon the futility of negative thinking
and worries

Associate yourself with happy people

Read inspiring stories

Read inspiring quotes

Repeat affirmations that inspire and motivate you
Visualize only what you want to happen

Learn to master your thoughts

Learn concentration and meditation

Itis OUR ATTITUDE towards Life and Work that makes
OUR Life 100%! Every problem has a solution, only if we
perhaps change our attitude.
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The benefits of a positive attitude

Helps achieving goals and attaining success
Success achieved faster and more easily
More happiness

More energy

Greater inner power and strength

Develops the ability to inspire and motivate yourself
and others

Fewer difficulties encountered along the way
Increases the ability to surmount any difficulty
Life smiles at you

People respect you
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Can you fit all the words correctly into the grid?
Two letters have already been entered.

3 letter words YOU EAGLE
EMU 4 |etter words FINAL
GET BAKE HAPPY
NET FLEW LEAVE
SEE PATH NIGHT
SUN SHIP PAGES
TEA 5 letter words SHEEP
TOE APPLE
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Effecti ve Stor ytelling
by Barry McWilliams

Effective storytelling is a fine
and beautiful art. A well-
developed and presented
story can cut across age
barriers and will hold the
interest and reach its
listeners. Stories will be
remembered long after other
orations. Knowing and
applying the basics of
storytelling will strengthen
your stories.

Finding stories:  There are many kinds of stories you can
work with. It is recommended you start with simple
folktales, with simple elements. While traditionally stories
were learned by listening, the best source today is short
story books and panctantra tales. You will find all sorts of
folk and fairy tales, mythological tales etc.

Characteristics of a good story:

» Asingle theme, clearly defined

» awell developed plot

»  Style: vivid word pictures, pleasing sounds and rhythm
n Characterization

n Faithful to source

» Dramatic appeal

n Appropriateness to listeners

Adapting to our audience: The audience has a very

important role in storytelling - for their minds are the

canvas on which the teller paints his tale. Oral storytelling

involves much interaction between teller and hearer.

» Take the story as close to them as you can.

» Keep it brief and simple - especially for younger
children - pare down to the heart of the story.

» Stimulate their senses so they feel, smell, touch and
listen and see vivid pictures.

» Describe the characters and settings, and help them
sympathize with the character’s feelings.

» Aim your story at the younger ones  when telling to
children of mixed ages!

Delivery elements:

»  Sincerity and whole heartedness (Be earnest!),

n Enthusiasm (This does not mean artificial or noisy
excitement),

n Animation (in your gestures, voice, facial expressions)

Oral Storytelling Skills:

A Storyteller’s skills include: emphasis, repetition,

transition, pause and proportion.

n Dialogue should make use of different voices for
different characters and using the Storytelling “V”
where you will shift your facing (or posture) as the
dialogue switches from character to character.

» Use your voice to create the atmosphere or tension
as the story progresses.

» Use gestures and facial expressions  add much to
the visualization of the story. Be sure they are
appropriate and natural. Practice them!

»  Pacing involves both the volume and rate at which you
speak, and the progression of the action in the story.
Dialog slows a story’s pace down, while narrating
action speeds it up.

» Repetition and Exaggeration have always been
basic elements of story telling.

Experience will hone these skills, and when - and how - to

use them most effectively.

Beginning astory:  Storytelling is best done in a relaxed
atmosphere free of distractions. The audience ought to be
comfortable and close. The teller needs to give careful
attention to the setting before hand - and be prepared to
rearrange a room to bring his hearers closer, or use a
backdrop or hangings to create atmosphere - especially in
classroom settings. Props, costumes, or some getting
acquainted patter may also help in getting and keeping
attention and creating a mood.

Concluding: Once you finish the story - stop! Don't
ramble on. Leave their thoughts lingering over it. Don’t feel
you have to explain everything, or tie together all loose
ends. Let them go away thinking about what has been
said, and drawing their own meaning from it!

Applause is no measure of the effectiveness of a story
presentation. Sometimes it will be exuberant, but other
times the audience is quietly savoring and treasuring the
story. An attentive audience and the feeling you “told it
well” are the best reward you can have.

Some attention keepers: Many factors affect the

attention of your listeners. A storyteller always needs to

be sensitive to his audience and may need to regain their
attention before continuing.

» Involvement or participation. Use volunteer(s) from
the group in your story. Or have the children participate
in hand motions or making sound effects. Or
responding with “chants” or refrains

» Adistinct change
in your pace, voice,
or mood.

»~ An unusual or
unexpected twist
in the narration.

n Throw-away lines
or asides work
well as does
comic relief .

Be especially prepa-

red to deal with

disruptions with groups of children. There are always one

or two children that want the attention. Sometimes you

can just ignore it; sometimes it make take a stare, or a

pause till the disruptive behavior ends, sometimes maybe

involving a child in your story - whatever you do - do not
speak harshly or in anger, or you will lose the audience.
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Is it the subject or an approach?
- Smt Uma Ahmad

Learning through experiences plays pivotal role in a child’s
life. If school education becomes dogmaitic, it can affect
the child’s attitude to learning. Educationists have
recognized this fact, and are now breaking away from old
rigid methods of education and replacing them with
methods like play-way method, learning through
experience method (project method), activity method etc.

Based on this ideology, environmental studies is not a
subject, it is not even a study of environment as regards
air/water pollution, or study of vegetation or natural
resources. This EVS that we are talking about is more of
methods or an approach to education especially at the
primary stage.

How does Environmental Studies method Promote
Learning?

Through the Environmental Studies Method the children
fulfill their natural curiosity and desire for experimentation.

The child’s stage for creative expression finds satisfaction
through this method by making models, charts and other
activities in art and craft. The desire of the children for
approval and recognition is well satisfied and the
competitive spirit is aroused in healthiest way.

What exactly is environmental studies method?

This method requires the teacher to develop the basic
skills of reading, writing and calculation in a growing child
through topics taken from the environment which are
known and familiar. The teacher’s aim is to motivate the
child into practicing and developing skills. The children’s
aim is to explore the surroundings and satisfy their natural
curiosity. The idea is to capture the interest of the children
by studying something familiar at hand. The teacher
guides the children to explore the surroundings to read
about them, to write about them, to calculate distances, to
weigh and measure etc. The teacher does not dictate
notes or provide answers. The children find out what they
can and take their own notes. The teacher can of course,
supplement the information once the children have
exhausted their own resources.

How does one plan and organize EVS sessions?

This method is most effective in junior school where the
class teachers take most of the subjects. Other teachers
must of course cooperate and co-plan their lessons to get
the full benefit of this method.

» The teachers can start by selecting a topic as a focal
point to plan their lessons

n  The topic must be familiar and within the experience of
the children. The teachers can perhaps suggest a few
topics and leave the final choice to the children

» Once the topic is selected, the teacher can draw up a
flow diagram or ‘a topic web’. Here again this can be
discussed with the class because class participation
is very important

»  The flow diagram should incorporate variety of skills. In
a class of very young children, this will probably mean
just reading, writing and number work.

When the flow diagram is ready, it can be put on bulleting

board to act as guideline for teacher and students

Project method

The teacher should plan purposeful activities to promote

the skills that need to be stressed. The aim is to learn the

skill and knowledge incidentally gained is useful because
it is relevant for them.

Itis found that when children have gained experience from

doing mini projects on EVS topics to junior school, they

will be ready to tackle topics outside their curriculum.

Sr | Latin word | Meaning | English Derivative
no

1 canis dog canine

2 deus god deity, deification

3 discipulus student disciple

4 domus house domestic, domicile
5 equus horse equestrian

6 fcles cat feline

7 fcmina woman feminine, effeminate
8 flés flower floral

9 folium leaf folio, foliage

10 | fortis strength fortitude, fortify

11 | magister master magistrate

12 | mater mother matron, maternal
13 | nox night nocturnal

14 | terra land terrain, terrestrial
15 | vehiculum wagon vehicle

Dr. Shailendra Gupta, Calorx Teachers’ University, Ahmedabad,
Calorx Foundation and Head of the School, The Calorx School a
workshop on “Transactional Analysis for Better Interpersonal
Relationship”

“I've learned that Mistakes can often be
as good a teacher as success.
- JackWelch
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Howto Treat Do wn Syndr
With Speec h Ther apy

Most children with Down syndrome

require speech therapy early on. While

they usually learn to speak on their

own, they have problems with

pronunciation and sometimes cannot

keep a fluent conversation because the

other person has a hard time understanding them. Speech

therapy is a great way to treat pronunciation problems and

to give Down syndrome children the chance to better deal
with their surroundings. Read on to learn more about how
to treat Down syndrome with speech therapy.

» Start early. Even before a child starts to speak, speech
therapy can help her communicate through gestures,
physical contact and facial expressions. This is
especially important in children who start speaking late,
as they will still be able to get their points across

» Concentrate on teaching Down syndrome children how
to breathe properly. Abig part of the speech problem with

ome

Down syndrome children is in the fact that they cannot
find a proper way to places pauses in sentences,
causing words to come out either too rushed or too
slowly

» Talk to a therapist if you notice your child has problems
swallowing. This is also directly related to the way he
uses his throat and may have an impact on his
reactions, his speech and the way he communicates.

» Focus on developing vocabulary and focus on words
that are easy to pronounce and don’t have double
meanings that may confuse the child. Atan early age, a
speech therapist may opt for concentrating on short
sentences with simple grammatical structures and then
move on to more common speech patterns as the
child’s abilities develop.

n Treat hearing disabilities if they are present. Being
unable to hear well is one of the reasons children with
Down syndrome cannot communicate properly. By
speaking slowly and clearly and by enunciating each
word in a sentence, parents can help children progress
faster towards appropriate speech.

Wor king memor vy in
children with Down syndrome

Irene Broadley , John MacDonald and Sue Buckley

A group of 4 to 18 year old children with Down syndrome
was presented with a set of working memory tasks,
including auditory and visual serial recall of words;
standardized digit span tasks and a rhyme judgment
task. The serial recall tasks involved pictures of common
objects or the spoken names of these objects and the
children had to recall lists which varied on a number of
parameters, including word length and the acoustic
similarity of the object names. It was found that contrary
to expectation the children’s performance showed
significant effects of word length and acoustic similarity,
which are normally taken to indicate phonological storage
and speech based rehearsal. These effects were found in
both the auditory and visual presentation conditions and
for the youngest age group. In addition to this evidence for
speech based storage in short-term memory there was
also evidence of the children utilizing visual information in
the serial recall tasks.

Methodology

Auditory word span: On each trial the experimenter
spoke aloud a sequence of words taken from different
sample sets. These sets varied in the word length of the
items in the set; one syllable items (book, dog, car, pig,
bus, cup), two syllable items (tractor, flower, rocket, table,
apple), three syllable items (umbrella, banana, telephone,
newspaper, elephant, kangaroo); acoustically similar (cat,
hat, bat, man, rat, bag) and acoustically dissimilar (bus,
kite, bell, book, car, pig). The words in each list were
sampled randomly without replacement from the chosen
set. The number of words to be memorized started with
one word lists and increased across trials until the child
failed to recall all the items in their correct position. There

were three trials at each list length. The longest sequence
recalled correctly was recorded as the word span.

Visual word span: The word sets used here were
identical to those in the auditory condition. The stimuli
were black and white line drawings of the words. On each
trial the child was presented with a sequence of pictures
shown by the experimenter. As each picture was
presented it was simultaneously named by the
experimenter and placed face down in front of the child.
After the last item had been presented the child verbally
recalled the list. The scoring, timing and sequencing was
as for the auditory condition.

Visual similarity: The children were also presented with
a set of black and white line drawings of words that had
visually similar pictorial representations. The item lists
were (ball, wheel, apple, orange), (spade, screw, fork,
rake), (television, case, gate, box), (horse, goat, zebra,
donkey), (car, ambulance, truck, bus). The presentation
procedure was the same as that used in the Visual Word
Span conditions. The evidence from this study supports
the view that children with Down syndrome are
susceptible to both word length and acoustic similarity
effects in the storage and recall of verbal items. If these
phenomena reflect the operation of rehearsal and speech
based coding then it suggests some possibility of
remediation of the very poor memory spans shown by
these children. There is already some evidence that the
use of rehearsal based training programmes can lead to
improved short-term memory performance in this group of
children. Therapy that alleviated these memory deficits
might also be of benefit for other aspects of cognitive
functioning and development, given the widely held view
that short-term memory functions as a working memory
system that is involved in a variety of everyday cognitive
activities such as language processing, reading and
reasoning.
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How to mak e science inter
-Joan Collins

Would you like to teach a fascinating subject that has
your students cheering and asking for more? Consider
teaching science, a subject that, with time and effort, can
hold the interest of your students and develop a love of
learning in them

It the past, much of the science curriculum was boring and
dull. Students read the material, answered worksheet
problems or answered questions at the end of the section.
To liven it up, a class discussion ensued. While this
helped the teacher cover the necessary material by the
end of the year, it did little to help the student develop an
interest in the subject. There are better ways to cover the
material and meet the goals and standards of the school
district.

Go over your subject material for the year. Make a list of
the concepts in science you will be teaching this year.
Now, go to your supplemental books or the Internet and
find activities and experiments that can be done to teach
each concept. The more hands-on activities you have, the
more likely you are to keep the student actively involved
with the learning process. Here are a few examples:

1) If you are studying about plants, bring plants into the
room. Let students dissect them, grow them,
experiment with them. Grow sprouts, study them and
eat them. Use different liquids for watering the plants
and find which kind of soil to use when growing plants.
If your school has space or you have room for large
containers, grow a garden. Depending on the age of
your children and their abilities, grow a hydro-garden.

2) Make a cookie using candies that resemble the
various parts of a cell during the study of cells. Use
toothpicks and sticky notes to label the parts. Again,
bake them and eat them.

3) Use microscopes to give students a close up view of
their world. At least half of what you study can be
looked at under a microscope. You can also use hand-
held microscopes to work independently if low
magnification will work.

esting

4) When you are teaching about earthquakes, have
students make clay models of the different types of
faults. Build an earthquake machine and let them
develop structures that can be tested when the
machine is turned on.

5) Student-created and -acted plays on subjects such as
weather and food chains. The students take the
material you may have presented through the standard
method of reading and make it into a production that
they and everyone watching learns from while acting or
watching.

Teacher demonstrations can make science more
interesting if the teacher oes it with a little flair. Put on alab
coat and goggles and act the role of the mad scientist
while making concoctions and potions that are too
expensive or dangerous for the students to do alone. Talk
with them and take their questions and comments as you
perform. Have fun doing it, and it will be fun for the
students.

The basic idea in making science more interesting using
hands-on materials is to use your imagination and make
the concept become a reality in their world.

Another method is using materials that include
technology. Of course, there are a vast amount of DVDs
available to demonstrate science concepts. View them
first and make sure they do not put you to sleep. Make
sure your students have an idea of what the subject matter
is before they view the DVD, or it will be a fairly useless
tool. Even better than watching a professionals work would
be to make their own videos of experiments they have
done, explaining the steps and results as they do. Use
Power Points created by the students. Creating this
product will allow them to show what they have learned.

Finally, student-created materials such as posters and
science booklets involve students more and help them
develop an interest in the concepts you are trying to teach.
Depending on the grade of your students, books from
teacher-directed lap books to individually created science
booklets allow students to learn while they are creating a
useful product.

Organised under Y. J. Trivedi-AMA Academy for Intellectual Property Rights “IPR Bal-Din Programme” (14" November 2009)

36 students attended.
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Maximiz e Lear ning thr ough Pla y

- Denise Chasin

One of the most important activities our children
engage in, and the one that truly amplifies their
chances of learning, is play .And yet for some reason,
play is getting bad press these days. Growing numbers
of youngsters are herded into organized sports and other
structured activities, leaving less and less time for
unstructured interaction. Even parents of preschoolers
tend to scoff if a preschool program consists “only” of
free play. Play’s reputation is so diminished that
traditional schools have reduced recess to the bare
minimum, and children have limited opportunities to
even converse with one another in the classroom, let
alone have fun. This is unfortunate, because play serves
a number of functions that no amount of classroom
instruction or other structured activity can replace. Our
educational system was created during the Industrial
Revolution of the late 18th and early 19th centuries,
when the goal was to limit creativity so that people could
and would act machine-like, moving in lock-step. Those
days are long gone.

First and foremost, in play , children prep are
themselves for life. Recently, an 11-year-old | know
created an elaborate party, complete with invitations,
food, decorations, and activities for her friends. As one
mother dropped her daughter off at the party, she
surveyed all of the preparations and commented that the
hostess must have way too much time on her hands.
The woman had no appreciation for the energy and
creativity that went into the event. While deeply involved
in party creation, the girl practiced many skills: writing,
budgeting, planning, organizing, marketing, and time
management. This was a very expansive and creative
undertaking by a child who was given the freedom to
create.

Play is what creative people do; it is where their
imaginations grow . Today, our future depends on
creative people. We are moving from the Information
Age, which was dominated by linear, analytical thinking,
to the Conceptual Age, which will require “...a very
different kind of person with a very different kind of mind —
creators and empathizers, pattern recognizers and
meaning makers,” writes Daniel Pink, author of AWhole
New Mind (Riverhead, 2005). “These people — artists,
inventors, designers, storytellers, caregivers, consolers,
big picture thinkers — will now reap society’s richest
rewards and share its greatest joys,” he says.

If the Conceptual Age is what's coming, then
children who play freely will be well prepared
because children at play are conceptual thinkers.
When devising a game, for example, children will find
endless ways to create, revise, re-create, test, elaborate
or expand, and try again. They take nothing for granted,
and they experiment wildly, giving themselves constant
feedback. Most educational systems do not value this

type of learning, yet it is invaluable preparation for life in
the 21st century.

Play is an activity in which children learn an
essential skill: how to fail.  In most schools, failing is
seen as a disgrace, and this view leaves no room for risk
taking. As adults, we know that mistakes and failure
come with life, but that doesn’t mean we are comfortable
with them. Our discomfort may have to do with the fact
that we had little opportunity to practice failing while
growing up. When children are able to play freely and
almost endlessly, they try something over and over until
they get it right—or until they realize it isn’t going to
work. At that point, they move on, without attaching
negative meaning to the result. This builds a resiliency
that serves them well at every stage of life.

Another skill play develops is problem solving. Ina
traditional school, problem solving is taught by giving
children word problems or artificial situations and asking
them to work to reach a predetermined solution. These
problems have no meaning to the students. As a result,
the students mechanically apply whatever formula they
have been told to use. This is not real problem solving.
Conversely, in play, anything can go wrong, forcing
participants to figure out appropriate solutions, or the
game is over. In the process, they may go through
rounds of trial and error. This is problem solving in the
real world.

Intense focus and concentration are also intrinsic

to play . This is particularly worthy of note considering
that more and more children being diagnosed with some
form of Attention Deficit Disorder (ADD). And yet, when
these same children play, most of them have no trouble
focusing. Many won’t focus at school because they are
bored; the curriculum is meaningless to them. Rarely, if
ever, do traditional schools allow children the
opportunity to focus intently on something and follow
that fascination through to its end. Instead, children
learn to listen with one ear, keep one eye on the clock,
and get by with the bare minimum.

Play is intense. It requires total focus, and if we
allow children this focus, they can transfer that skill

to anything in life . They naturally stay in the moment,
an ability that adults often must work to regain later in
life. “Psychologists believe that play cajoles people
toward their human potential because it preserves all of
the possibilities nervous systems tend to otherwise
prune away,” writes Hara Estroff Marano in her article
“Education: Class Dissmissed” in Psychology Today,
[month?] 2006. “It is no accident,” she continues, “that
all of the predicaments of play—the challenges, the
dares, the races and chases—model the struggle for
survival.” In short, when children play, what they are
really doing is practicing life by adapting to realities that
we cannot begin to emulate in a classroom. Or, as
Marano writes so eloquently, “Think of play as the future
with sneakers on.”
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